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ABSTRACT 
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academic achievement, personality. Instruments and procedures for 
assessing young children, and vocational assessment amd evaluation. 
Usually provided for each test is name, address of publisher and 
phone number, type of test, method of assessment, age/population test 
is intended for, and purpose* An index of tests is provided* Four 
references are provided* (DB) 
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Ova ifK years at PACER wc have talked to many parcnis who have raised 
questions about the tests given to assess their children with disabiliacs. In 
1979 we developed a brief handout as a simple guide to the education tests 
being used at that time. Ten years later, we knew we iKieded an upditc to this 
original information* 

One day we received a call from Jean Hoslennan. a licensed consulimg 
psychologist who had recently retired as a school psychologist, She wanted 
to voluntarr her services in whatever way wc nec<fcd. So we tc^d her about 
this little project wc had to revise our 1 1 -page handout The results — many 
hours and mcclings Uitcr arc wh-^t you sec in this expanded bx)klct. 

llianks to Jean, parents now have a new easy reference for icsts ihcy may 
hear aN>ui at school Wc ?rc graicful for her excellent work which will help 
CO answer questions like: 

What kin^l of test djd llicy give my child? 
What qualities does this test cvijluaie? 
What other assessments may be approj^iate? 

71iis btxAlet is just a starting point from which you may chcx)s : to pursue more 
in depth knowledge about assessment in otter publ tactions or from the pub- 
lishers listed. We welcome your comments. 



Marge (ioidbcrp 
Co-Direclor, PACKER Center 
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INTRODUCTION 



Asscssmcni is ihc process of gaihcnng in(()nnaiK>n about a sludcni in order to 
make daisions about his or her educaUon. Ow kind of assessment procedure 
IS testing. In elementary and secondary schcx>ls, tcsLs are given routinely to 
measure ihc cxicnt to which wc fwofit from insiruciion. Wc may have taken 
imclligcmrc, aptitude, interest, personality lesu? or any number of other kinds 
of tcsLs. Testing means presenting a person with a set of questions or lasks in 
order to obuin a measiue of performance often repicscnicd by a score. The 
scoR- is intcn(fcd to help answer qiK:.stiuns and produce inf<^aiion about the 
person tested. 

Assessment in schix)ls for special education fmrposes is a much broader 
process thai involves far more than giving a test. When students are assessed, 
we arc looking at how they perform different tasks in a variety of settings, what 
motivates them, what the meaning of their performance is in terms of iheu 
i<Kal ftirtctioning. Assessment then, is the jxoccss of cx)l!ecting information. 
Some of the informatics may be fiom test scores; much of it wi U be other forms 
of information. 

This booklet reviews educational icsis and their uses within the total process 
of educational assessment fiX suidcnts who have academic difficulty because 
of mental retardation, teaming disabilities, physical handicaps, emotional, 
sensory and social diswders, otl^r health impairments, and related jroblems. 

No aiicmpt has been made to provide c listing of all the available tests. Rather, 
tests have been selected on the basis of their current use m special education 
programs in Minnesota, No endorsement <rf specific instruments is intended. 

The booklet was written for the use of parents who will be meeting with child 
study teams where the barrage of information presented can be overwhelming 
and confusing. Since parents are an integral and important part of the child 
study team ptXKcss, PACHR Center has developed this booklet so that they 
wit! be K'Ucr informed about the myriad of tests and prcKcdurcs used in special 
education icnlay. 




PURPOSES OF TESTING 



1)ic general runx)se ol icsiing in sctKX)ls is to fuKl answers to stmiv relevant 
qucsiiotis about the student. Sonic of these questions may be: 

how well can the student funcii(W) in the basic skills of re^inj*, 
writing, s{x:lling, matli or in the skills of daily living and V(KaHonal 
endeavors? 

what arc his or her strengths and weaknesses in these areas? 
• what and how can the sttrii it be eJfectivcly taught? 
what pu>gress i; being maJ, . 

Group achievement tests given in the classnx^m fn^m yc^u to year furnish 
imfX)rtant informauon about a student's prepress in illation to other students 
of the same age and/i^ grade level. But in order to (fctcrmine a single student's 
pattern of su-engths and weaknesses, individual testing is needed. Tests for 
students having diff iculties in school have five main functions: 

1» Referral 

Typically tethers and sometimes parents refer students for 
individual assessment based on results of group tests and 
concern abcKjt poor jHogress in school wwk, 

2, Screening 

To identify students in a group who need further assessment, 
a screening ics' or series of short tests might be given a 
group of students who have something in common - age, 
grade level, or signs of a special problem stK:h as poor 
reading or math skills. A good scrcermg test i(fcntifies the 
students intended. Those falscb' identified by the test as 
having pnobtcms (called "false wsitivcs") can be properly 
identified in funJier assessment On the other hand, students 
wiih di( f icultics who slip through unidentified (allied "false 
negatives*') may be missed in the further assessm*»nt 
privess. A gcHxl screening test aims to have as lew lalsc 
negatives and talsc }X)silives as {x)ssihlc. 
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3. Eligibility 

In schools uxlay, asscssmcni for ihc purpose of digibiliiy 
usually concerns a siiKleni's cli^ibiluy for special cduca- 
non. Daia is gaihcrcd from leslmg. Ironi obscrvaiion in ihc 
dassrixmi, and (mm inicrviews wiih suiff ami fiarcnts to 
verify ihc cxiciu of Ok* UandKrap and U) clariJy iho lypcs of 
services; and program placemcni needed. 

4. Iniilructional Ttanning 

FM;inning an inslruciional program is based on ihe indi vidua! 
asscssmcni of critical areas requiring special help. 
Spectalisis from various areas (classroom, speech, learning 
disabilities, psychology, occupational therapy etc.) meet 
with parents to report results of assessment and then work 
together lo develop an IndividuJ Educiilional Plan (IFP). 
ITic IKP describes slrengdis and weaknesses, instructional 
goals and objectives, of iction, staff involved, cur- 
riculum areas and mcthcKls for evaluating and rcponing 
progress to parents . 

5. Mfmttoring Student Progress and Program 
Kvaluatka 

The final function of -educational assessment is to verify \h^^ 
a student has made progress. Various kinds of assessment 
devices can be used along the way to Tnc tune the instruc- 
tion; in addition, the summary assessment evaluates goal 
achievement. 

Still another type of fvogram evaluation is administrative. 
Data ts collected to measure progress of groups of students 
for the purpose of evaluating the pmgmm as a whole and to 
make changes where they arc mdicatcd m the disu-jct assess- 
ment program. 
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TYPES OF TKSTS AND CH ARACTKRIS TICS 



' ihis saijon s^mc char;K lonsiic , o( ihe many types o' (csts available UKhiy 
arc (IcstntK'd, 

Alihough fiTmp icsLs tan Ik* adiiiiniMcrcd loonc pcrsiwi or U) several fx-rsons 
u>gcaicr, individual Uvsls slKHjId be given luonly one person ai a iinic. 

IndivuJual tcsLs have several advantages over grt)up icsts when the purjx)sc is 
u> l<H>k closely ui a simlcm's skills. F-irst. the person's rcsjxwscs c;in he 
observed; sccwd, the tester can alicr the icnipo and pa:c of tcsiing, rephrase 
or clarity questions, and encourage answers to be explained lunhcr when the 
student appears to know the answer but is hcsiiani in rcsptwding. 

NofTO-refercneefl vs rritrritm-rcfcrenc.-il VvfitK 

Norm-refcrcnccd tests have stand^izcd, formal procedures fw administer- 
ing, liming and scoring. They have been "nonncd" or administered to u 
representative sample of similar age or gmk level students st) that final test 
results can be ccwnparod lo siudojiis of similar chanKtcrisiics, Tcsi results 
indicate a person's relative pCTformancc in the group. These siandardi/.cd icsLs 
must adminisicred a.s specified in the manual to ensure valid and reliable 
results. 

Critcnon-rcfcrcnced tests (CRT) measure what the penM)n is able to do and 
indicate what skills have been mastered. CRT compare a pcreon's pcrlbr- 
mafKc with his or her own past performance. An example is ihc number of 
spelling words correct. If Molly spells 1 5 of 20 words correct, thai is 75% 
c(^eci, higher than the past week when her score was 60% umm. In 
criterion-referenced measurement, the emphasis is on assessing specific and 
relevant behaviors ihai have been mastered raihcr than indicating the relative 
standing m ihc gro'ip. 



Formal vs Infonnai AiMcs?Bnflnt 



Imrrcasingiy, educators arc finding new ways to evaluate stu<tents' school 
performances using infcMmal raiher than formal, or standardized, asr^essmenl 
pnx:edurcs. Colkx:tion of informaikMi by means of observation is often 
tlKHjght as informal assesanent, as is infonnation gathered from interviews 
with parents or past teachers and by using lexher-consuiictcd tests. 

Over the past few years, some districts have increased the use of curriculum- 
based measurements (CBM). Several samples of a student's performance are 
collected, using items drawn frwn the local currkulum, usually in Imsic skill 
sub>5cts of leading, math, spelling and written exfx^on. Such brief tests arc 
called **probcs Student peifmmnces are measured by a frequency count of, 
for example, words read, written or seqi^^nced cwwtly, or mach pn^lems 
answered cx)mcctly. The norms used to cmipare a ^iKlent's performance have 
been jnieviously dctemi ined by testing ranckmi gnxips of students at e^h grade 
level. CBM ha:;» been used as part of the overall assessment jMiogram fw 
purposes of screening, program pl^ement, insm^rticMial planning and 
monitCHing student jrogrcss. Cuniculum4]ased measiu-emcnt jrovides the 
teachCT with a relatively fast and frequent method to measure studen* progress 
in the regular school subjects. Both group and individual administration are 
used, depending on the school std)ject being tested. 



STUDENT CENTERED VS ENVIRON- 
MENTAL CENTERED ASSESSMENT 



Occasionally the type and degree of handica{^ing condition requires using the 
siuden' 's envifonmeni as the primary inform^kHial source for theassesancnt. 
An example of Uiis is when a slu<knt has severe retardation or physical 
disabilities and is unable to perform <m typical test instruments. Asi^essment 
in this situation requires obsm^ing the student in his/hct environment over 
time to gather information about various competencies that the student pos- 
sesses. Additional information is galhacd by questioning significant people 
in the student's environment, i.e., parents and teachers. Adaptive behavi(x 
scales (e.g. Vincland Adaptive Behavior Scales) are used to organize and score 
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mform^on gathered in this manner, rhc section Assessment of Ad^tivc 
Behavior*' in this boddet describes scwnc commonly used procedures. 



KINDS OF ASSESSMENT INFORMATION 



Although the booklet is concerned primarily with describing tc^^, it is imptjr- 
tant to remember that tests are only one of the assessment procedures used in 
tNj process of gathering informaticMi. The various techniques usee' are listed 
below. E^h one can focus on how the child performs now or in the past 

Observations: 

Examples include: (a) counting the numba of times a 
prd)lcm behavior occurs in a certain time period, (b) 
descriptions of woik habits obs^ed and (c) reviewing 
descriptive records from t!^ past 

Tests: 

Tests used in schools cmne from a variety of sources, 
irKluding past and ctirrait school records and information 
(rem other agencies. New tests and revisions of older tests 
are oMning into use regulariy. 

Judgments: 

Rating scales recently completed by teacher (»* parents along 
with past report cards and interviews with parents about the 
child's early development are based on judgments of sig- 
nificant people in the student's life. 

The child study team responsible for the ai^sment collects all of the current 
and historical inf(»mation avail^Ie to determine the student's strengths and 
weaknesses and educational needs for discussiw with the -rents at the 
meeting to formulate the instructional plan. Parents are imp^)nant participanLs 
in ihc child study tearii*s work 



AREAS OF CONCERN FOR ASSESSMENT 



Academic Problems 

A rclcrral lor s[VCial cducalion assc5»snjcni is typically made when teachers 
and/or parents believe ihai the student is not i«:hicving as well as expected in 
class. 

Testing of academic skills is almost always included in making instructional 
dccisii^ns. 

Behavior Problems 

Failure to get along with peers, disrupting class activities, excessive 
withdrawal and <Hhcr WMi-compliant behaviors arc some of the problems 
refen'cd (ot psychological and educational assessment Beforc a full-scale 
assessment is made, efforts arc m^e to make changes in the regular classroom 
and discuss the problem with the paients to work out a first siep plan. Further 
assessment by the special education team may be rcqiK'Sts;d whCT these initial 
attempts do not succeed. 

Physical Problems 

Fliysical problems include many types and severities of ^sory (vision and 
l>caring), physical disabilities and health imf^iments. The school nurse 
performs routine hearing and vision screening in schools, takes referrals from 
leachcxs regarding health problems noted in class, notifies parents of physical 
conditions that need further attention and acts as liaison with parents, medical 
personnel and school staff in attending to the physical needs of students. The 
school nurse is a key player on the child study team. 



TEST RELIABILITY AND VALIDITY 



In order to ensure e^h child a fair assessment, it is essential that tlic iastru- 
ments used to test are both valid and reliable. 

Validity is the primary consideration. Oocs the test measure the skill area 
well? Is th^ onicnt (rf the test approfsiac to the purpose of the assessment? 
These are questions to be asked in determining the validity of a test If, for 
example, a test is given to determine reading comprehension but tests only 
word nxognitiOT skills, it is not a valid measure of comprehension, (It may 
be a perfectly valid test of word recognition, however.) There arc a number 
of types of validity that are described in die mantial from the publisher 
accomp^^nying the test It is beyond cmr purpose here to go into the technical 
d -is of test staixlardization, but infomiation m validity is essential for 
selecting tests to use. 

Rdiabilitv is sec(»id only to validity in impoitance as a criterion for selecting 
a lest The consistency with which a test measures what it measures refers to 
its rcHabHity. If a test is reliable, we can be ccmfidcnt that the results can be 
used to generalize from the test situmion to oihcr situatkms ^or example, if^ 
due to fact(n:s in the test itself, we cannot gen^ize S" s reading skills 
observed during testing to the classrcx)m situation, then tne results are of little 
CH* no value to the teacher* 

Some of the factors that might influence a student's score on a test arr within 
the student— auction, motivation, physical conditio, anxiety and so forth. 
The gocxi diagiK5stician takes these fetors into account when interpreting test 
scores But ottK^r factors affecting reliability are part of the test iiscif— the 
length of the test, the clarity of instmctions, the (rt)jeciivity of scoring, and 
others. 

The diagnostician selecting a test must Icam to study the validity and reliability 
data in the test manual and select tests that best yield the needed educational 
information. 
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PROTECTION IN EVALUATION 
PROCEDURES 



In 1975 ihc Education For All Handicapped Children's Act (PL 94-142) was 
passed by C<xigrcss and signed into law, mandating special education for 
eligible persons. In 1986 a major sei of amendments to that 2Ci was passed — 
Public Law 99-457 — expanding the irovisions to include jxe^hool age 
children with handicaps. Among the many provisions of these acts are the 
following eight requirements designed to protect children and to help ensure 
that assessments are fair, equitable and non-di^riminatcHy, 

1 . Tests are to be selected ^ administered in such a way as 
to be racially and culUiralty nondiscriminatory, 

2. To the extent feasible, students arc to be assessed in their 
native language cr primary mode of communication. 

3. Tests must have been validated for the :;pccinc purpose for 
which they arc used. 

4. Tests must be ^ministered by trained personnel in confor- 
mance with the instructions im)\^d€d by the test producer. 

5. Tests used with studoits must include those (tesigned to pro- 
vide information about sp^ific edtK:ational needs, and 

not just a general inteHigaice test scotc, 

6. Decisions ab(Kit students are to be based cxi more than a 
^performance on a single test. 

7. Evaluations are to be made by a mu)udisciplinary team that 
includes at least one teacher or other sp<xialisi with 
knowlcdijc in the area of suspected disability. 



8. Children must be assessed in aH areas related to a spcci fic 
disability, including — where aj^^x^riate — health, vision, 
hearing, social and emotional status, general intelligence, 
academic performaiKe, communicative skills, and motor 

skills. 

In addiuon, PL 94-142 specifics that e%h child with handicaps must have an 
individual education plan (lEP) that i) is based on the com|w:hensivc assess- 
ment by a multidisciplinary team, 2) specifies IcHig and sh(»t term instructional 
goals with plans for implementing them and 3) describes how i»ogress will be 
evaluated. 

Mi^c detailed informalioi about these laws and their regulations is available 
from your local special education directed, the Department of Education, 
Unique Learner Needs Section, (612) 296-4163, or froni PACER Center in 
Minneapolis (612) 827-2966. 



ASSESSMENT OF INTELLIGENCE 



INDIV/ 



AGE/ 



NAME * AUTHOR * PUBLISHER 


GROUP 


GRADE 


AREAS 


PURPOSE 


Ajtfw Ad^iwmn of tte Ldter Imenutkmal 
Mmnmce (AALIPS) 1950 

CH Sfoeiting 

Qiicago» IL 


INDIV. 


years 2A2 


• Matching colors and forms 

• Completion of patterns 

• AnalogcHis designs 

• ClassificaliOT of objects 


Assesses nonverbal intellectual 
fi&Ktioning of children who experience 
dinkulty responding verbally 


Bimd Learning Aptitude Test (BLAT) 1969 
Newland, T. E. 
Champaign, IL 


INDIV. 


years 6-12 


• Dischmkiation 

• Generalization 

• Sequencing 

• Analogies 

• rancni compieuon 


Assesses tl^ learning aptitude of young 
blind children 


Cognitive Abilities Test (CogAT) 1986 
The Riverside Publishing Co 
Chicago^IL 60631 


GROUP 


grade levels kdgr-l, 
2-3. 3-12 


3 Batteries; 

• verbal 

• quandt^ve 

• nonverbal 


Provi<ks a hmher development of the 
Lx^rge Thomdykc Intelligence Tests which 
{mviously were used for group testing in 
schools 


Detroit Tc^ls of Learning Aptitude-2 (DTLA-2) 
1985 

Hammill, D. D. 

Pro^Ed, 

Austin, TX 


INDIV. 


years 6 to IT&U 
mo. 


Domains: 

• linguistic 

• cognitive 

• attention 

• motor 


Measures learning aptitude, defined as 
(. apability; ability; innate or acquired 
c«ipacity; talent; readiness in learning; 
intelligence 


• Detroit Tests of Learning Aptitixte- 
Primary (DTLA P) 1986 


INDIV. 


years 3-9 


Same as DTLA 2 above 


A downwjird ejiiension of DTLA-2 abiwc 


Gooderough ^ Harris Drawing Test (G-H) 1963 
HsTLs, D. Children's Drawings as Measures 
of Intellectual Maturity 
Herpourt Brace Jovanovich. 
Orlando FL 


INDIV. or 
GROUP 

i 

i 


years 3-15 


Concept and inteilectual development on 
the ba'-is of paper>pejK:il drawings of 
men, won^ and selves 


Designed to measure "intellectual 
maturity** defined as ability to perceive, 
to abstract and to generalize 


Kaufman Assessment Battery for Children (K 

ABC) 1983 1 

Americ«i Guidance Service 

Circle Pines. MN 55014 


i 

] 
i 

i 


1 


(ctescribed in Difigrwstic Systems p. 15) 




McCarthy Scales of Children's Abilities 
(MSCA) 1972 

The Psychological Corp. 

San Antonio. TX 


INDIV. 


years 2 1/2 8 1/2 

i 

1 

7 


• Verbal 

• Perceptual - performance 
Quantit^ve 

• Memcffy i 

• N!oior j 

• General cognitive | 


Evaluate general inielioctual level of 
young children as well as strengths and 
wealoi^ses in several ability areas 

20 



ASSESSMENT OF INTELLIGENCE 



NAME - AUTHOR - PUBUSHER 

The Nebraska test of Leaning Aptitude (NTLA) 

1966 

MarshaU S. Hidcey. 
Linculn, NE 



INDIV/ 
GROUP 

INDIV. 



Pictorial Test of Intelligence (PTl) French 1964 
The Rivcrsick PuUishing Co 
8 "T Brynmewr Ave. 
C. iga. IL 60631 



INDIV. 



Sloison Intelligence Test (SIT) 1971. 1981 
norms 

Slosson Edttcaiional Publications, Inc. 

P. O. Box 280 

E, Aurora. NY 14052 

Stanford-Binci Intelligence Scale: Fourth 
Edition (198S) 

The Riverside Publishing Co 

8420 Brynmawr Ave, 

Chicago, IL 60631 



!^'DIV. 



ERIC 



INDIV. 



AGE/ 
^ GRADK 

years 3-16 



years 3-8 



27 months to 17 
i years 



I years 2-23 



AREAS 

Age5 3 10: 

• bctd paltcms 

• mcTTKHy for color 

• picture tdenUncation 

• picture as54Xialk>n 

• paper folding 



Ail Ages: 

• visual attention span 

• block patterns 
completion of drawings 

• memory fo^ digits 



Ages 1 1 and above: 

• fnizzk bbcks 

• picaire analogies 

• spatial reasoning 



Vwhal cDmpjchension 
Form discrimination 
Information and comprehension 
Similarities 
Si/e and number 
Immediate recall 



Includes many items that a}^>caf in the 
1972 Stanford Binel-LM InlcHigencc 
Test 



Verba! reaswing, quantitative 
reasoning, abstract/visual reasoning and 
shon term memory 



PURPOSE 

l>csigned to assess the learning apiiiiklc 
of deaf, heanng mipaired and hearing 
pers<ias 



Assesses ger)eral intellectual level of 
rK^rmal and handicapped children 



Provides a relatively shon screening test 
to estimate inlelligence 



Measures general intelligence 
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ASSESSMENT OF INTELLIGENCE 



NAM E ' AUTHOR - PUBLISHER 

The Wedifikr Scales 

The Puychobgical Coip, 
553 Acadmic Court 
San Amonio, TX 78204 

• Wechsler IVeschool and Primary Scale of 
Intelligence (WPPSI) 1967 

• Wedaler JmeUi^nce Scak for QiiWren • 
Revised (WISC-R) 1977 

(Spea J ^ditkm ^andardizad deaf 
children) 

• Wechsler Adult Intelligckioe Scale-Revised 
(WAIS R) 1981 



INDIV/ 
GROUP 



AGE/ 
GRADE 



INDTV. 
INDIV, 

INDIV. 



years 4 1/2 ic 6 
years 6-16 

; years 16 & older 



AREAS 

Verbal subtests: 

Infcmnation, CcHnprchension 
Similarities, Arithmetic. Vocabulary, 
Digit span 

(Sentences, WPPSI only), 
Perform SKe suteests: 

rtc^urc completion. Picture 
arrangement. Block design. Object 
assembly, Codmg, Ma/cs, 
(GeDmclric design, WPPSI only) 



I PURPOSE 

j Mcasiucs specific and general menial 

I abilities and pmcesses tising similar 

i formats 3 age groupings 
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ASSESSMENT OF SPEECH AND LANGUAGE 



2i. 



ERIC 



NAME - AUTHOR - PUBLISHER 

Audbloy DUcrimnuiion Test (Wepnon Revised) 
^ADT) 1973 

Language Research Associaies 

Chk^o. IL 

Bochm Tm of Bask Concepts - RcvLscd 
(BTBC-R) 1986 

The Psychok>gical Coip. 

Sm Antonio, TX 



CaiTDw Elicited Language Invenk^ 
(CEU) 1974 

Learning Concepts 
Austin. TX 

Cimical Evaluation of Language Funt Uons 
(CELF) 1980 

Charles E. Merrill Pub. Co 

A. Bell A Howell Co 

Columbus. OH 43216 

Expressive One • Wor<l Picture Vocabulary Test 
(EOWPVT) 1979 

Acsdcniic Therapy Pub. 

20 Commercial Blvd 

Novato. CA 94947 

Goldman • Fristoe Test of Articulaiion (tlFTA) 
1986 

American Guidance Service 
Circle Pines. MN 55014 

Language Sample Analysis 
Developed by User 

Peabody Picture Vocabulary Test RcvisctJ 
(PPVT - R) 1981 

American Guidance Service 
Circle Pines. MN 55014 

Riwiok^ical Process Analysis (PPA) 1979 
WcincT. P. 

Univ^ity Park Press 
Baltimore, MD 



INDIV/ 
GROUP 

iNDlV 



GROUP 



INDIV, 



INDlV, 



INDIV 



INDIV. 



INDIV 



INDIV, 



INDIV. 



AVhJ 
I CiRADE 

! years 5-8 



grades K 2 



years i uj 7& 1 1 ,no. 



grades K 12 



years 2 lu ll&l 1 

mo. 



ycais 4 atluli 



all ages 
years 2 1/2 4() 



years 5 S 



ARKAS 

I^istnminaU' likencss/diffcrtTJcc in pairs 
of like stmmling words 



C'omprcherukm ol amcqits of. 
• quantity 

Usage of granimaiicAl fomis aiui stnu-ncc 



* Pr^xjuv'tjun su^HcsU 

• Speivh sounds (siipplcmcnUry) 



t:^|7rc\ssivc votabuiary using vt-rbaj 
Kkmuru aium of pictures 



Arijtula ion of anisimanl souruis 



iircav language u' :i^»c 



hctufc recognujon Mng^c woiiJ 
vtKabuiary 



S^, ''xh prcxiuciion 



PllRPOSK 

Measures aikluory (fK':uinu) 
diHiinunation abliluics 



Assesses know'e<lj;c of cx)m:q>Ls b^u: u 
caiiy :tcmkrmic jeammg 



Cijvt's infomiaUon ihc chjjd s 

cxjwssive granimiiUial com|:JCUmce 



Idenurics nature ant! degree of langua^^c 
disabihiies m several lanjijuage areas 



Measures quantjiy an<l qualify of a child's 
vtHahu!:iry 



Assesses child's ahUify lo pinJuce the 
sounds speech 



Measures ability \o use language 
api>ro}irialely for age 

Measures nori-vcrhal receptive (hearing) 
vtKabuIary in English 



Assesses child's use o! rules for forming 
speech soutkIs 
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ASSESSMENT OF SPEECH AND LANGUAGE 



NAME - AUTHOR • PUBLISHER 



Tetnplin - Dsrley Tests of Aitkultiion 1969 
Bweau of Edicational Research 
UnvefsHy of ktwa 
Iowa City, lA 

Test of Adriesoem Language-2 (TOAL - 2) 1987 
Hanunill, Brown L., Larsen. S., 
Wiederi)Dlt,L 
Pto-Ed. 
Austin, TX 

Test of Audiioiy Cmnprehenskn) of Lmgiu^e - 
Revised (TACL - R) 198S 

Canow - Wolfolk 

Developmcntal Leaning Materials 

AUoi,TX 

Tea of Language Development 
HammiU, D. and Newcomer, P. 
Pro-Ed 
Austin, TX 

• Primaiy (TOLD P) 1982 



Intermediate (TOLD I) 1982 



The Token Test fof Children 1978 
Teaching Resmirces Coip 
100 Boyieston St. 
Boston. MA 02116 

The Word Test 1981 
Luigtii S3^te}m 
1630 5lh Ave. # 806 
MolinclL 61265 



ERIC 



27 



INDIV/ 
GROUP 



INDIV. 



INDIV. 



INDIV, 



INDIV, 



INDIV. 



INDIV. 



INDIV, 



AGE/ 
GRADE 



nmm through 8 
only ' oid^ subjects 
use 8 year norms 



yean 1248 



years 3 to 9& 1 1 mo. 



years 4 to 8& 1 1 mo. 



years 8&6 mo, to 
12&n mo. 



ycar^ 3 12 



years? to ll&il 
mo. 



AREAS 

Articulacion 



Vocabulary and grammar in: 

• listming 

• speaking 

• uriting 

• reading 

• Lii^ai meaning of wonls 

• Grammar 

« Meaning from sentences 



Secure vocateilary 
Oral vocabulary 
Grammacic isickntanding 
SenteiKe limitation 
Grsmmatic completion 
Word discriminatjon 
Wofd articulalion 

Sentence combining 
Char8Ckristi<^ 
Wwd ordering 
Gaierals 

Grammatk: comprehension 
RecejHive language 



Woid associations 
Synmiyms 
Semantic absurdities 
Amonyms 
Definitions 
Mulitiple definitions 



PURPOSE 



Diagnostic (141 items) mi screening 
(first 50 items) test to assess accuracy of 
artioiialion pnxluction and consistency of 
speech souikIs 

Identifies strengths and wcaknf^ses in 
receptive and expressive language 



Assesses receptive language of vocabulary 
and structure in English and Spanish • 
speaking sub^Ls 



Intended to determine a child's sircngthr 
and weaknesses in both expressive and 
rece|Hive language 



(same as primary form) 



Mea^uic^ ability lu carry out sf>uktni 
commaxKls of increasing complexity 

Tests expressicm, vocabulary aixi 
semantics - Measures categorizing, 
dcfming, verbal reasiming $nd choosing 
apprc^ate words 
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ASSESSMENT OF PERCEPTUAL MOTOR SKILLS 



'^^^.Jl^i^"^ - PUBUSHER 
Bender Visual Motor C^talt Test (BVMGT) 
1938 Xoppitz Scoring System- 1963 

Gntne E. Stratum 

New York, NY 

Bruinmks-Oseretsky Test of Motor 
ftxjfKiefKy 1978 

American Guidance Service 

Click Pines, MN 55014 

Developmental Test of Visual-Moun Integration 
(VMI) 1982 
Beery« K. E. 

Modem Ciffriciiliijn P^ess 
Cleveland, OH 

Motor Free Visual Pticcplion Test 
(MVPT) 1972 

Ac^iemk: Tbexai^ Publications, Inc. 

28 CcwnmCTcial Blvd 

Novate, CA 94947 



Sensory Integration and Piraxis Tests (SlPl ) 
(Revision of Southern CaiifOTiia Sensory 
Iniegraiion Tests, 1972) 
A, Jean Ayrcs, Ph.D, 
Western Psychological Services 
Los Angeles, CA 

Teit of Visual-Motor Skills (TVMS) 1986 
Children's Hospital of San Francisco 
P,0, Box 3805. San Francisco, CA 94119 

Test of Visual -Perceptual Skills {non mou>r) 
frVPS) 1988 

Health Publishing Co 

Qiiidren's Ho^tal 

San Francisco, CA 94119 



2.) 

FRir 



INDIV/ 
GROUP 

INDIV. 



INDIV. 



INDIV. OR 
GROUP 



INDIV. 



INDIV. 



INDIV. 



INDIV. 



\GFJ 
CRADC 

years 5-11 



years 4 1/2-14 1/2 



years 2-15 



years 4 to 8 and 1 1 
mo. 



years 4-8 



years 2-13 



years 4- 12 



AREAS 

skill in copying geometric designs on 
paper 



Moior proficiefKy in gross and fine 
mok)r skills 



Skill in copying gcwiccric designs of 
increasing complexity 



j Visual: 

• spatial relaiionships 
1 • discrimination 

' • figure ground 
' • clo.sure 

• mennny 



I Perce ion: 

I • visual 

i • tactile 

i • kinesthetic 

i Motor perfcmnance 



Skill in cofjymg forms or designs 



Visual: 

• (iiscriminatim 

• memory 

• spatial reiationships 
form amstancy 

• sequmial memory 

• figure-ground 

• closure 



PURPOSK 

Assesses a limited sample of perceptual 
moun skills: cop)'ing designs 



Assesses serious motor dysfunctions arnl 
developmental delays 



! Assesses vLsual-motor functiims 



Tcsis visual perception without motor 
involvement 



! Assesses integration of the sens4iry motor 
' functions 



Measures how well the child ciipies on 
paper what j/he visually perceives 



Determines child s visual-perceptual 
strengths arri weaknesses that do not 
require a motor response 
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ASSESSMENT OF ADAPTIVE BEHAVIOR 



NAME • AUTHOR • PUBUSHER 


GROUP 


GRADE 


Adaptive Behavkir InvCTtoy (ABI) 19%6 
Brown, L St Leigh, J* 

Austin. TX 


INDIV. 
(third person 
mterview) 


y»rs6to 18&11 
mo. 


Amcrtcm Association on Mortal Deficiency: 
Nihm, Foster, R., 
aielBiaas. & Lelmd, H. 
Amoricsi A^ocialksi on Mental Deficiency 
Wadmigion, DC. 






• AAMD Adaptive Behavior Scale for 
Qiikbsn and Adults (AAMD-ABS) 1975 


iNDIV. 
(third persm 
mterview) 


years ^ in 11 i 
groups 


« AAMD Adiq?tivc Behavior Scale, School 
Edition (ABS-SE) 1981 (adapuiiwi of 
AAMD- ABS scak - above - for use in 
schools) 


INDIV. 
(third person 
interview) 


school ages 


Normative Adi^vc Behavior Checklist (NABC) 
Adans 1984 

Charles S. Merril Pub. Co 

Columbus, OH 43216 


INDIV, 


birth'21 


Scales of Indq^emtem Behavk)r (SIB) 1984 
Bniininks, R., Woockock, R.« Weatherman, 
R. & Hill B. 

Teaching Resources.^XA! 
Allen, TX 


INDIV. 
(ihird person 
interview) 


infancy -ad lilt 



AREAS 

Skills: 

communication 
social 
academic 
ocoipationai 



ERIC 



3i 



?m i; 

Independent function 
Physical devek^pment 
Ecomnnic activity 
Lai^age development 
Numbers and time 
Domestk activity 
Vocationai activity 
Self direction 
Rc^xmsibtliiy 
Socialization 

Esl2l 

• Behavior and personality 
disorders in 14 cknnains 



IncliKles dmiains in AAMD-ABS (above) 
with 3 behavior cfeletions 



Self-lwlp. Hm\e living, Indep^dent 
living, Sociil skills, Sawry & motor 
skills, Lmguage and acadenuc skills 



Gn>ss end Fine Motor Skills 
Social bueraction and 
Communicatk)n Skills 
Pers(mal Living Skills 
Community Living Skills 
Behavior 



PURPOSE 

Provides informaticm sboxii general 
adaptive bdiavior; Compares strengths 
aiKl weakiKssess in the mdividuals 
functioning in every day living sioiaticms 



PtX3vi(ks informality about the way the 
perswi maintains personal independence 
arKl meets social situations 



Provides informatics about person&l 
independoKe and social skills and reveals 
areas of fwcticming wher special 
}»t>gram planning is indicated 

From the 12() item checklist to determine 
degree to which individiial is indepenckmt 
and socially r^ponsible 



Identifies iiKiividuals who lack adaptive 
functional imiepoidcjKe 
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ASSESSMENT OF ADAPTIVE BEHAVIOR 



NAME • AUTHOR • PUBU^IER 



ViralaiKl Ad^ve Bdiavkv Scale 

(VABS) 1984.'8S 

Sparrow. S^ BoUa, Ciochetti. D. 
Amcncs) Guidmce Service 
Circle Pines, MN 55014 



INDIV/ 
GROUP 

"iNbrv. 

(third person 
interview) 



AGE/ 
GRADE 

infant yeans to 
IS&H mo. 



AREAS 

Conmunication 
Daily living 
Socializ^on 
Mcor skilb 

Malodaftive behavior (optional) 



PURPOSE 

A5 esses social competence 



33 



34 
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DiAGTSOSiiC SYSIEMS 



INDIV/ 



AGE/ 



NAME - AUTHOR - PUBLISHER 


GROUP 


GRADE 


AREAS 


PURPOSE 


CiBikuhtm hated Measuranent (CBM) 
Devdaped by User 


INESV.& 
GROUP 


any ffmic; varies 
with currindum t^ed 
and purpose 


Depeack cm subject ages; Potential 
areas in Kinderganen: 

• Lener kkfidScatkm, scimling mi 

' Number tdemifkatioiv writing and 

groufiing inio sets 
Potential oeas m gr. M2: 

• Riding rate and ocmpatlienston 

• Mathematics coanpmation 
» Spelling 

• Written expression 


CBM can be used in four different ways in 
making special ech^^km decisions: 

1) soreenmg 

2) determinatkm of eligilnlity for 

servke(s) along with other data 

3) instructional planning 

4) nKmitoring mident piog.xss. 
Cisrently used most extensively in 
#3 &4 


Kfiifinffii Assessmotf BaOoy far Children 
(K-ABQ 1983 

American Giodance Service 

Circle Pines. MN 55014 




years 2&5 mo. to 
12A 5mo. 


• IntelbgoKe 

♦ Achievement 


Assesses tearnii^ pt^ieniial preferred 
learning style and academic ^hievment 


System of Multicultural Pluralistic Assessment 
(SOMPA) 1979 

The Psychobgical Coip 

acveljmd. OH 


INDIV. 


years 511 


Medical Model 

* medical conditions 

Social Sysfon Mockl 

* adaf^ve behavior 

Piiaralistic Model 

* learning potential or intelligence 


Inicnd. -i to provide a comprehensive, non 
discriminalory assessment of stuctenu 


Woodsock- Johnson Psycho-Educational Batteiy 
Revised 1989 (WJ-R) 

IX<M/Teaching Resources 

P. 0. Box 4000 

OneDLM Park 

Allen. TX 75002 


INDIV. 


years 2-Aduli 


Cognitive factors 
Achievement Areas 

• reading 

• malhanarics 

• written Imiguage 

• knowledge 


Ph)vi(ks a comprehensive baiioy of 
standardized tests n^asuring cognitive 
abilities and achicv«nent 


3b 








3() 
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DIAGNOSTIC ASSESSMENT OF READING 



NAME -^UTHOR . PUBLISHER 

Di«gno6tk Readmg Scales (SpacJ^) 1981 
CTB/McGraw Hill 
Monterey, CA 



Diarell Analysis of Reading Difiiculiics (DARD) 
1980 

The Psychological Coip, 
San AnionK), fX 



Gates-McKiUop-Hwowiu Reading Diagnostic 
Tests 1981 

Teachers College Press 

New York, NY 



Gilmore Oral Reading Test 1968 
The Psychotogical Corp. 
San Antonk>« TX 

Gray CV^ Rc^^ne Test H^; vised (GORT) 1986 
»foEd 
Austin, TX 



rtanford Diagnostic Readinr^ Test (SORT) 
{3fv' Ed) 1985 

Tt^ Psychological Corp, 

San Antonio, I X 



I ^/ Woodcock Reading Mastery Tests-Revised 
' (WRMT - R) 1987 



ERIC 



American Guidance Service 
Circte Pines, MN 55014 



INDIV/ 
GROUP 

INDTV. 



INLMV. 



INDIV. 



INDIV. 



INDIV. 



GROUP 



INDIV. 



AGE/ 
GRADE 



grades K-6 



grades 1-6 



grades \ S 



years 7 to 7& 1 1 mt). 



grades 1 -college 



years 5-75 



AREAS 

Word anack 
Word anal>^is 
Sight vocstmlary 
Contfmlwnsian, oral and silent 
reading 

Listoiing comprehension 

Oal and silent reading 
Listening oom^rchOTsion 
Word recognition and analysis 
Visual memory of wc^ds 
Spelling 

Listening vtKabulary 
IVonunciaiion of word elements 
Prermling frfwnics 

Oral reading 

Sight vocatndary 

Word attack skills 

Recognizing visual form of stninds 

Auditory bl^wHng and discrimiiiatum 

Spelling and written expression 

Accuracy 
Comf^chension 
Reading rate 

Accuracy 
Cornpjchension 
Reading rale 



Decoding Skills 
Vocabulary 
Comprehension 
Reading rale 



Visual -Audiloiy learning 
Letter and word ideniificaiiim 
Word att^k 

Word and passage comprehension 



I PURPOSE 

t 

EvaluatK)n of oral arui sileni reading 
skills and of audrnvry ix)mprehcnsion 



Lsiunales level of rcatling achievement 
and iticnlifjes sircngltis and 
wcakncsvesscfi in reading 



Assesses skiil development m reading 



Assesses skill devclopnKnt in oral 
r cabling 



Assesses skill devciofMncni in oral 
residing 



Identifies speciHc strengths and 
weaknesses in reading 



I Assesses readiness, basic reding and 
j reading com}¥eh<msion skills 
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DIAGNOSTIC ASSESSMENT OF MATHEMATICS 



INDIV/ 



AGE/ 



NAME - AUTHOR • PUBUSHER 


GROUP 


GRADE 


AREAS 


PURPOSE 


ivcj mom iicvfseii - a L/mgnosuv UTVwwiy Ol 
Easemifd M^thenuiks ^ 1^8 

C(»moUy, A. I 

An»kan GuidBnce Service 

Gick Pines, MN 550t4 




grades 


• VCHK33e|^ 0110 luiowiccgc 

• Ccmiputalional firoceKses 

• Applkatkms 


Measures understanding ard a^^i^caiicm of 
impc^tani mathematics cov^jHs and 
skills 


IX^v^ic Madwmatics Invemofy^aihonatics 
Sv^ems fDMI/MS) 19^1 

Gessel J. K. 

CTB/McGrawHill 

JAomersy^ CA 


INDTV, 


grades K-8 


• Whok numKers 

• Measuremoit and geometry 

• Problem solving 


Used to: 

• ocuiiiniric in>iritvijOiioi icvci 

• diagnose strengths and weaknesses 

• pescribe instruction 

• moTiiior progress 


Stanfcml Diagnostic Mathematics Test (SDMT) 
Old edition) 1985 

Kurlscn, B. 

The Psychok^kal Corp. 
San Anionic. TX 


GROUP 


grades 2-12 


* Undenunding nimibcn and );m>ce$ses 

* Knowledge of basic math f^ts and 
solving stnifHe nwibcr probtcnis 

* Apfd}catk»i of basic maih facu mA 
principles including reeling gr^hs 
and tables 

i 


Serves as diagnostic test and as a test for 
p-ogram evaluation 


Tesi of Maihemaiical Abtliues (TOM A) 19H4 
Brown, V,, & McEniire, E. 
Pro-Ed 
Austin, TX 


GROUP 


grades 3-12 


1 

• Auiti»k toward math 1 

• Skiils in con^utaticm and solving | 
word problems | 

• Math vocahilary j 

• Application of inform aiion j 

\ 
1 

i 

1 


To identify: 

• math level 

• strengths and weaknesses 

• ikx:un>eni progress 



3S 
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ASSESSMENT OF WRITTEN EXPRESSION & SPELLING 



NAME • AUTHOR • PUBUSHER 



Slingeriand Screensig Jests for Identi/ying 
Children with Specific Laiguage I^sabiJjty 
1970 

EducaiOTS Publishing Service 
Cambridge, MA 

Test of Wrinen Urguage (TOWL) 1983 
Hammill, D. & Larsen, S. 
Pro-Ed 
Austin, TX 



INDIV/ 
GROUP 

INEHV. 



Test of Written Spelling, 2 (TWS -2) 1986 
Lars^ S. & H^nmilt. D. 
Pto-Ed 
Austin. TX 



INDIV. OR 
GROUP 



INDIV. 



AGE/ 
GRADE 

4 Levels: 

end of grade 1 to 

grade 6 



years 7 to 18&11 
mo. 



6 1/2 to 18&5 mo. 



4i 



AREAS 



Assesses visual, auditory and kinesit^tic 



• Word linage 

• Punctuatkm and ciq7italization 

• Sprilmg 

• Handwriting 

• Vocabulary 

• Sentence induction 



Tests with spelling words ihai are 

* pmlkiabfe 

* unpedictable 



PURPOSE 

Intended to Jdentify children with 
language disabilities 



Assesses skills in areas listed 



Assesses spelling ability 



TESTS OF ACADEMIC ACHIEVEMENT 




Bask Skills Assessment Frc^ram Achieyement Tests 

Brigance DiagiK>stk Invmtones of Bask: Skills - 1978 
Curriculum Associates 
North BiUeriea, MA 

* Diagnostic Inventory of Early Development (tests 
early develqmental skills) 



Diagnostic Inventory of Basic Skills 
Diagnostic Inventory of Essential Skills 



California Achievement Tests (CAT)- 1985 
CTB/McGraw ^ Hill 
Moni,,iey, CA 



Gales- MacGiniiic Reading Tests- 1978 
The Riverside Publishing Co. 
Chicago, IL 

Iowa Tests of Basic Skills 
Hcironymus, Hoover, H,D., LindqujsL, F. 
The Riverside Publishing Co, 
Chicago, IL 



Kaufman Test of Educational Achicvment 
(KTEA)-1985 

American Guidance Service 

Circle ?incs, MN 55014 



ERIC 



Less than 
develop- 
mental age 
of? 

K-6 
7-12 

K-12 



K.12 



K-9 



1-12 



X 
X 



X 
X 



19 



X 
X 



Applied Skills 



Listening 



4.. 



I 



Peabody Individual Achievement Test - Revised 
(PfAT-R)-1989 

Americafl Guidance Service 

Circle Pines, MN 55014 

SRA Achievem^t Series- 1978 
Naslund, R.A., Thorpe. L,P., & LeFcvcr, D.W. 
Science Resem;h Associates 
Chicago, IL 

Stanford Achievement Test Series 
The Psychological C(Mp. 
Ceveland. OH 

• Stwf(»d Early School Achievement Test 
(SESAT)-1983 

• StMifad Achievement Test (SAT)- 1982 



• Test of Academic Skills (TASK)- 1983 

• Special Editions for Vision and Hearing impaired 

Tests of Achievement iind Proficiency (TAP)- 1986 
Scannell, D.P. 

T1»e Riverside Publishing Co. 
(I!hicago. IL 

Wide Range Achievement Test-Revised 
(WRAT-R)-1984 

Jastak Assessment Systems 

Wilmington, DE 

ERIC 



TESTS OF ACADEMIC ACHIEVEMENT 




K-12 



K-1 



1-9 



8-Cwnm. 
College 



9-12 



K-adull 
2 levels 



X 
X 



X 
X 



X 
X 



X 



General 
Informaiion 



SiHifid, Letter, 
Listening 

Listening 
Comprehension 

Listening 
Comprehension 



Listening 
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ASSESSMENT OF 



The assessment of social - emotional de>^k)fmiail, behavicM^ and pet^c»iality 
m the school setiing focuses ncH m mastery of skills but m the interfHet^ttion 
of behaviOTS that are disturbing to perwns wto ccwnc into ccmtact with the 
student The most cc nmcmly used toclmicpies in evaluating behavicw art: 

• Rating scales and check li^ filled out by a patent, teacher or someone 
else close lo ite chiW. Scales typically include behaviors, both 
desirable and imdesirable. that being exhibited at home andA^r 
school. Some fwms also ask for ratings of frequency, duration and 
intensity of the action^. 

• Self-report measures 

The individual being assessed is asked to report on problems and 
behaviors s^ic is currently experiencing ami inner feelings about 
them. 

* Situational measures 

Life situations arc presented with questions for the subject to answer 
or for "significant others" in ihe subjccfs life to answer about how 
he or she handles the situations and gets along with others. 

Observational procedures 

Systematic, direct observations and rec(»^ding of specific behaviors 
provide evidence of frequency ^d duration of behaviors in the 
natural environment that arc under study. 

* Projective techniques 

The individual is shown a sai^ of ambiguous pictures or designs 
such as inkblots and asked to describe what is seen. 



Tlic measures listed in this section arc only a few of the numerous wes 
available for use in schools and clinics. 



ERIC 
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PERSONALITY 



GENERAL PERSONALFFV AND EMOTIONAL 
DEVELOPMENT 



California Psychological Inventory (Gaugh, 1969) 
Children's Apperception Test (BeUak & Bellak, 1%5) 
California Persomdiiy Questionnaire (Pwtcr, 1982) 
California Test of Personality (Thorpe, Clark & Ticgs. 1953) 
Draw-a-PCrson {Urban. 1963) 

Early School Personality Questionnaire (Coan & Caitrcll. 1970) 
Housc-Tree-Pa^ (Buck & Jolles. 1966) 

Minnesota Multiphasic PerstMiality Inventory - MMPI (Hathaway and Mc- 
Kinley. 1967) 

Personality Inventory for Children - Revised (Wirt, Lochar, Klincdinst, Seat, 
Broen. 1977) 

Rorshach Ink Blot Technique (Rorshach, 1966) 
Thematic Apperception Test (Murray, 1943) 
Vincland Adaptive Behavior Scale (ABS, 1984) 



INTERESTS OR PREFERENCES 



A Book About Me (Jay. 1955) 

Kudcr Personal Preference Recwd (Kudcr, 1954) 

School Interest Inventory (Coule, 1966) 



PERSONALITY OR BEHAVIOR TRAITS 



Achcnborh's Child Behavitw Checklist (Achenbach) ages 4-16 
Behavior Evaluation Scale (BES) (McCimcy. Leigh, Combeli) grades K-12 
Behavior Rating Profile (Brown & Hammell. 1985) grades 1-7 
Buxic's Behavior Rating Scale (Burk. 1969) grades 1-6 
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ASSESSMENT OF PERSONALITY 



Cassel's Child Behavior Rating Scale (CBRS) (Casscl) 

Canncr's Teacher Rating Scale - Revised (Canner) 

Dcvereux Adolescent BehavtcH- Rating Scale (Spiv^, Spouc & Haimcs, 1%7) 

Developmental Therapy - CH)jectivc Rating Form 

Jcsncss Behavior Cho^li^ (Jesrwss) ages 13-20 

Revised Behavior Problem Checklist (<^iary & Peterson. 1983) 

Walker Probkm Ideniificaliwi Checklist (Walker. 1975) grades 4-6 



SELF CONCEPT 



Picrs-Harn < Children's Self Concept Scale (Piers & Harris. 1969) 
Inferred Sch Concept Inveniwy (McDoncil, 1973) 
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ASSESSING YOUNG CHILDREN 



The asscsmcni needs of infants and young children arc oflcn very different 
from those of the school-aged child. Many variables must be careO'My 
considered in order to plan and adjust apprcpriaic courses of assessment. The 
strengths and needs of the individual yo:ing child and the family must be 
addressed. 

Because young children develop a great deil in a short period of time, they 
may need to be assessed more frequently dian older children. The process 
should also include less formal measurcrncnis of changes in behavi<x and 
Icammg as pan of the ongoing educational process. 

An infant's primary environment is often the home, a hospital or a day care 
seilmg. The people most involved with the child m a daily basis arc, in 
addition to parents and other family members, day circ and peschool 
providers. Hicrcfort!, an assessment would likely be most apprq)riatcly 
carrjcd oul in this setting and would include essential information provided by 
parents and other ^live caregivers. 

The selection of instruments to be used in tte assessment, i.e., standardized 
tests, devclopmenial scales, observation and informal tools, must lake into 
consideration many elements — the area of development being tcsicd, where 
the assessment lakes place, cultural background, primsy language, com- 
munication skills, and any condition that might have an imp^n on the child's 
pcrfiimiance (such as a physical disability). In addition, assessment methods 
should follow suinciards of good practice and state eligibility criteria. 

Ilic following pages of tables titled ••Assessment: Instruments and Procedures 
lor Assessing Young Children" were developed by the SpccvA Education 
Section ol ihc Minnesota Department of Education in 1985 and arc rcprintcd 
with iheir permission. 

Tfic .summary mblcs rcprmtcd here are followed m the full slate depannnrni 
publicaiion by individual descripiions of each instrument including di.scus- 
sionAunccms and fcfercnccs. A second mafiual, ''Observing the Behavior of 
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YcHing Children and Assessing the £nvironnK:nts in Which They Lean,** is 
also available. 

Inquiries ai obtaining these publications should be directed to the Minnesota 
Curriculum Services Center, 3554 White Bear Avenue, White Bear Lake, MN 
551 10; (612) 770-3943 or 800-652-9024. 
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INSTRUMENTS AND PROCEDURES FOR ASSESSING YOUNG CHILDREN* 



/ 



Developmental Areas 



Name vt Tkst 



Age Range 



/// 



> Technical 



1 1 j?. / # 



/ /// / 



5 k 



Adaptive Performance Insirumcnt (API) 


X 


X 
















X 






X 


X 




X 




X 


X 










/-^ 


Severe/Profound 
Mulii-handicapped 


Arizona Anicuiaiion Proficiency Scale - 
Revised (AAF'S) 








X 


X 


X 


X 


X 


X 






X 










X 










X 


X 


X 




Assessment in Infancy, Ordinal Scales of 
Psychological Devclopmeni 


X 


X 
















X 






X 




X 
















X 


X 




Assessment of Children's Language 
Comprehension (ACLC) 








X 


X 


X 


X 


X 


X 






X 








X 




















Basic School Skills Inventory 










X 


X 


X 




X 




X 


X 




X 




X 




X 


X 


X 


X 


X 


X 


X 




Battellc Developmental Inventory (BDI) 


X 


X 


X 


X 


X 


X 


X 


X 


X 


X 




X 


X 


X 


X 


X 




X 




X 




X 


X 


X 




Bayky Scaks of Infant EJevcJopmeni 


X 


X 


X 












X 






X 




X 


X 


X 






X 






X 


X 


X 




Behavioral Developmental Profile (The 
Marshailtown Project) 


X 


X 


X 


X 


X 


X 








X 






X 


X 


X 


X 




X 




X 












Boehm Test of Basic Cwiccpis 










X 


X 


X 


X 


X 


X 


X 

' 




X 






X 




















Broken Basic Concept Scale 






X 


X 


X 


X 


X 


X 


X 




X 


X 


X 




X 


X 












X 


X 


X 




• Burks' Behavior Rating Scales 








X 


X 


X 


X 




X 






X 












1 








X 


X 


X 
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INSTRUMENTS AND PROCEDURES FOR ASSESSING YOUNG CHILDREN* 



Nam* of Test 




Developmental Areas 



TechDical 



r j: »r 




Sf^ial Populations 



Califomta Pte^hool Social 
Competency Scale 



The Callier - Azusa Scale 



(leaf-blind 
severe/profound 



Carolina Developmcnial Profile (CDP) 



Carrow Eljcitcd Language Invcniory 



Chicago EARLY - Early Assessment 
and RcmcdiiUion Laboratory 



Cogniiive Skills Assessment Baitcry 



Denver Dcvefopmcnial Screening Test 
(DDST) 



Developmcnial Activities Screening 
Inventory (DASI) 



Developmcnial Indicators for ihc 
Assessment of Lcaming^Rcv. (DIALER) 



The Developmcnial Profile 



Developmental Test of Visual-Motor 
Integration 



♦ Rcprinu-d with pcmiissiun of the Minnesota Sialc Department of Filucaiitm 
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INSTRUMENTS AND PROCEDURES FOR ASSESSING YOUNG CHILDREN* 



Name of Test 



Age RftBge 



Devetopment&l Areas > ^ Technical 



Special PopulathMis 



Diagnostk: Inventory of Early 
Devek>fmicnt (Brigance) 


X 


X 


X 


X 


X 


X 


X 






X 






X 


X 


X 


X 




X 


X 














The Early IntervenUcMi Dcvelofmiental 
Profile 


X 


/ 


X 


X 


X 


X 


X 






X 






X 


X 


X 


X 




X 


X 


X 












Educaik^ Multi-handicapped 
Infants Assessment Scale 






X 














X 






X 


X 


X 


X 








X 












Environmental Language Inventory 
(ELI) 


Children with language 
limued to one and two words 


X 






X 


X 






X 












X 


X 


X 




Environmental Pre-L^guagc Battery 
(EPB) 


Children functioning at or 
below single word level 




X 




X 








X 




















The Fishcr-Logcmann Test of 
Aniculaiion CompeteiKe 








X 


X 


X 


X 


X 




X 


X 




X 








X 










X 








Gesell Developmenta] Schedules 






X 


X 


X 


X 


X 






X 


X 


X 




X 




X 




X 


X 


X 


X 


X 


X 


X 




Goldman-Frisloc Test of Aniculaiion 
(GFTA) 






X 


X 


X 


X 


X 






X 




X 










X 


















Hawaii Early Learning PtdTiIc (HELP) 


;f 




X 


X 












X 






X 


X 


X 


X 




X 




X 












Home (^>servation for Measurement 
in ite Envirwiment (HOME) 




X 


X 


X 


X 


X 






X 




X 






















X 


X 


X 


Observation of 
Parcni-Child Intcracuon 


^ Indiana Preschool Develq>maiial 
Assessment Scale (IPDAS) 


/ 


X 


X 


X 


X 


X 


X 






X 






X 


X 


X 


X 






X 
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INSTRUMENTS AND PROCEDURES FOR ASSESSING YOUNG CHILDREN* 



Name of Test 



Developmental Areas ^ Tecfaalca] 
/ /// Data 

^ * " ^ ^/ Special Populatliws 



Infant ImeUigence Scale (Cattcll) 


X 


X 


X 


X 










X 




X 








/ 

X 










f 


f 




f 






Kaufman Assessmoit Bauery 
for Children (K- ABC) 






X 


X 


X 


X 


X 


X 


X 






X 






X 








X 






X 


X 


X 




Koontz Child Devck^miental Program 
Training Activities fcM- first 48 months 


X 


X 


X 


X 


X 










X 






X 


X 




X 








X 












Language Sampling, Analysis and 
Training 




X 


X 


X 


X 


X 


X 


X 




X 




X 


X 






X 




















Learning Accwnplishmcnt Profile - 
Revised (LAP-R) 


X 


X 


X 


X 


X 


X 








X 






X 


X 


X 


X 




X 








X 


X 






Learning Accomplishmwit Profile for 
Infants - Revised (Early LAP) 


X 


X 


X 


X 


X 










X 






X 


X 


X 


X 




X 




X 












Lciicr International Performaice Scale 






X 


X 


X 


X 


X 


X 


X 






X 






X 








X 






X 


X 


X 




McCarthy Scales of Children's Abilities 






X 


X 


/ 


X 


X 


X 


X 






X 




X 


X 








X 






X 


X 


X 






X 


X 
















X 




X 


X 


X 






















Ccrcbra! Palsy 


Miller Assessment for Preschoolers 
(MAP) 








X 


X 


X 


X 




X 




X 






X 


X 














X 


X 


X 


Moderately delayed 


Minneapolis Preschool Screening 
Inslnjmem(MPSl) 








X 


X 


X 






X 




X 






X 


X 


X 






X 






X 


X 


X 
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INSTRUMENTS AND PROCEDURES FOR ASSESSING YOUNG CHILDREN* 

Devetoptnentai Areas :^ 



NanieofTtst 



Age Raage 




// fA f / ^ / / / /// / Special Populathms 




Minnesoca Qiiki Dcvdopment 
InvenUMV TMCDn 




X 


X 


X 


X 


X 






X 




X 


X 




X 


X 


X 




X 




X 




X 




r 




Minne^^ Infant Dcvelc^cnl 
Inventf»v fMIDH 


X 


X 


X 












X 




X 






X 


X 


X 








X 












A Mc^ Dcvck^HHcni Checklist 


X 


X 


X 














X 






X 


X 
























MoiOT-frec Visual Perx:q>lioii Tests 










X 


X 


X 


X 


/* 




























y 






Oliver 


Non-verbal or minimaUy verbal 




X 












X 




















Peabody Piclurc Vocrf)ulary Test 
(PPVT-R) 






X 


X 


X 


X 


X 


X 








X 








X 














y 






Ptersonality Inventory for Children 
(PIC) 








X 


X 


X 


X 


X 


X 






X 
















X 




X 


X 


y 




M«Mo Articulaiion Tcsi (PAT) 








X 


X 


X 


X 


X 


X 






X 








X 












X 


X 


X 




Piclorial Tea of Intelligence 








X 


X 


X 


X 


X 


X 






X 






X 














X 


X 


X 




Ptmage Guide to Early Education 
(Revised) 




X 


X 


X 


X 


X 








X 






X 


X 


X 


X 




X 




X 












, Preschool Auainment Record, 

Research Edition 

o 


X 


X 


X 


X 


X 


X 


X 


X 


X 






X 




X 


X 


X 












X 


X 


X 
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INSTRUMENTS AND PROCEDURES FOR ASSESSING YOUNG CHILDREN* 



Name of Test 



Aj* Ratige 



Developmental Areas ^ 



Tecfaolcai 




Special Populations 



Preschool Language Scale 








X 


X 


X 


X 






X 




X 








X 




















Psychocducaiional Evaluation of the 
Preschool Child 








X 


X 


X 








X 






X 


X 


X 


X 






X 












Multiply handicapped 
cerebral palsy 


Receptivc-ExfTCSsive Emergent 
Language Scale (REEL) 




















X 


X 










X 














X 






Refmal Form Checklist 










X 


X 


X 


X 




X 






X 






X 




X 




X 


X 


X 








Scales of Independent Behavior (SIB) 


X 


X 


X 


X 


X 


X 


X 


X 


X 






X 


X 










X 




X 




X 


X 


X 




Sequenced Invcntoiy of Commuuication 
Development (SICD) 


X 




X 


X 












X 




X 








X 












X 


X 


X 




Skills Inventory - Oregrn Prrycct 






X 


X 


X 


X 


X 






X 






X 


X 


X 


X 




X 




X 










Visually impaired 


Southern California Sensory 
Integration Tests 








X 


X 


X 


X 


X 


X 






X 


X 












X 






X 


X 


X 




Slanford-Binci Intelligence Scale - 
Form L-M 






X 


X 


X 


X 


X 


X 


X 






X 






X 














X 


X 


X 




Structured Phoiugnaphic Language Tcsl 
(SPLT) 










X 


X 


X 


X 


X 






X 








X 












X 


X 


X 




Tcmplin-Darley Tests of Ariiculaljon ! 

1 








X 


X 


X 


X 


X 


X 




X 


X 










X 










X 


X 


X 
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INSTRUMENTS AND PROCEDURES FOR ASSESSING YOUNG CHILDREN* 



l>evelopnieiitai Areas 



Technical 
./ Data 



Name of Test 



Age Range 



///// 



^//// -^ / 



Special I'opulatioii^ 



Test for Auditory ComprchenskMi of 
Lancuacc rTACL) 








X 


X 


X 


X 




X 




X 


X 


X 






X 












X 


X 


X 




Test of Eariy Language Oevebpment 
(TELD) 








X 


X 


X 


X 


X 


X 






X 


X 






X 












X 


X 


X 




Test of Early Socioemoticmal 
DeveloDineni fTOESD'> 








X 


X 


X 


X 


X 


X 






X 
















X 




X 


X 


X 




Uniform Performance Assessment 
Svstem (UPAS) 


X 


X 


X 


X 


X 


X 


X 






X 






X 


X 




X 




X 




X 




X 


X 






Verbal Language Development Scale 
(VLDS) 


X 


X 


X 


X 


X 


X 


X 


X 


X 






X 








X 




















Vii^land Adaptive Behavior Scales 


X 


X 


X 


X 


X 


X 


X 


X 


X 






X 


X 










X 




X 




X 


X 






Vocabulary Comprehension Scale 






X 


X 


X 


X 






X 






X 








X 




















Vulpc Assessment Battery (VAB) 


X 


X 


X 


X 


X 


X 


X 






X 






X 


X 


X 


X 




X 


X 


X 






X 






Wechslcr Preschool & Primary Scale 
ofInteUigencc(WPPSI) 










X 


X 


X 




X 






X 






X 








X 






X 


X 


X 




Woodcock-Johnson Psycho^ucational 
Battery (WJPEB) 


X 


X 


X 


X 


X 


X 


X 


X 


X 






X 






X 






X 




X 




X 


X 


X 




r 
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VOCATIONAL EVALUATION 



Before reviewing the type of vtxaiional asses5»nenis commoniy used in 
schools, it would be helpful to understand the purpose of a vocational assess- 
ment. Two terms that have often been used interchangeably arc vocauwal 
evaIu;ilion and vix:ational assessment; however, they mean different things. 

A vwational assessment is an ongoing process used to identify an individual's 
strengths or limitations ihat enhance or interfere with vocaii(wal de vclopnu-ni. 
Vocational assessments should provide insight into an individual \s interests, 
aptitudes, learning style, and the ^commodalion needed lo be successful on 
a job or in a vocational training program. The goal should be to screen siudcnb' 
into, not out of, vocaf ional education and training programs. 

A vixrationJ cvaluauon is an intensive time-Umitcd priKCss thai uses real 
(community based) or simulated work as a means of assessing an individual's 
skills and abilities. 

To ensure that the results of a vwational evaluation or assessment arc useful 
and a good rencction of an individual's abilities, it is impoitant that parents 
and professionals sec to it that the following questions are addressed: 

• Given my son's/daughter's disabilities, arc the assessment tools and 
mcfhods that will be used af^ropriate? 

This is a critical qi^stion because often assessment tools have been 
devebpal with certain populations in mind, and arc niH considered 
be reliable or valid for use with all sludenLs. R>r example, if a test 
has been designed for individuals able to read at a certain lew 1, 
underscand and follow multi-step directions, maintain aueniion for a 
pcnod of lime or use specific motor skills, then for those students 
who lack tKcse skills * uch a test would nc^ provide a good measure 
of their ability, Pricr to your son/daughter's vocational testing, 
discuss with the eva! jator any concerns you may have, how the test 
will he adminisicrc<f, for whom it was designed, and the cvaluator's 
hackgi )und and exfcrience. 



What information arc wc hoping to obtain from the evaluation/as- 
sessment? 

When planning for an evalualim/asscssmem. it is important to iden- 
tify what you want to know as a result of the process. By detcimining 
what your needs arc ahead of umc, you can beuer guide and in- 
dividualize a vwalional evaluation/assessment, thus attaining results 
nK)re specific to your planning needs, f or example, ic may be imtx>r- 
tant to learn if your son/daughter is interested in a particular type of 
work or what specific skills and abilities he w she has. Or, you may 
wish lo know more about your child's learning style or the t>pes of 
acconunodaiions he or she would ncal U) he successful on a job. 

While addressing the previiHis two questions is critical for a productive 
evaluauon/asscsstnent to cKCur, other issues such as the student's role in 
planning and how test results will t>c sharexl with paa-nLs, students and 
professionals should also be discussed prior to conducting a vocational evalua- 
tion or assessment. 

The aw>rx>^h U) vocatKxial assessment is rapidly changing. Many schools arc 
adopting an integrated assvessmcnt [rocess whkh directly tics assessment to 
ia^imction and cm iwvi<fc i^^ximinities fw siluati<mal assessment The changes 
also fnvvUk better accomm<xlati<ms for the devck^enia! fcvels of students, the 
kK3l labor market and available vocation:U training oppc^unities. 

Curriculum- Based Vocational Ag^sgnppt (CB Y A) is being used by many school 
districts around the country as an alternative to the traditional methods of voca- 
tional cvaluatiai. In this process, data is coileacd in the an^as of w(»i lelaied 
behavKJTs and ,^ific learner oulCOTies within a variety of environments iikIikI- 
ing tfic cla««ro(xn and the community. The infwmaiion is integrated into the lEP 
planning ;>nrK:ess and is used in making transition and v<x:ational pfx>gramming 
decisions. The concept of CBVA involves c(^isistcnt performance nioniu^ring 
within vocational courses and training pix^grams 

The folbwing ILsiof vocational cvalu^iiitMi tools a^prcscnis some of tiK u^aditicml 
tests that have been used for many years. Since ihey are nonn-icfercnccd tests 
(stamlardi/cd, lonnal fmvcdua's for administering, limmg and si\ym^\) piircnis 
may want to ask .sj^xific qucsiii^s alxHit the usefulness and hnuiauws lor their 
son/daughter with disabiliues. It is important to monitor wlKrllk:r or m)t iJic 
infi)ntiation gaincxl fami any of these tests is ever applied towiu^d educai lomii 
fKognimining decisions or il tlve assessment data is ifK'lutk'd in the WW 
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VOCATIONAL ASSESSMENT/EVALUATION TESTS 



NAMi: 



Apticom 

VocationaJ Research Institute 
2100 Arch Street 
Phil^lphia, PA 19103 
1-800-VRI-JEVS 



Career Ability Placement Survey (CAre). This 
survey is a component of the California 
OccupaiiOTal Preference System (COPS) 

Edits, Inc. 

P.O. Box 7234 

San Diego. C A 92107 

(619)222-1666 



Career Assessment Inventory (CAI) 
N&ficmal Cwnputcr Systems, inc. 
P.O. Box B 1416 
Mtn,<ti. HMN 55440 



Career Pla. , . •• i . -tcm 
Conovcr O > npany 
Tciry Schmii/. (owner) 
P.O. Box 155 
Omro. m 54963 
(414) 685-5707 



TYPE 



Interest and 
Aptitude 



Aptitude 
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Inlcrcsi 



Intercsi 



MKTHOD 



Up lo five at a time 



AGE/POPULATION 



Gr^e 9 to aduits 



Taper and 
pencil formal 



Jr. high and above 



Paper and 
pencil, self- 
adminisiered, or 
used with groups 



Micro computer, 
individual, or group 
^iministraiic^. 
Audiovisual formal 
available 



^ih grade and over, non college boiHid 



High risk and/or special needs students. Jr. 
high through young aduli 



PURPOSE 



Similar to the GATB test (described below), 
it measures 15 comptKicnls, including 
language and math, and prints out a 
arniimtcrized 25 to 30 pagesummary li.siing 
occvpations and a range of skills. Reading 
level approximately grade 4 - 5. 



Measures aptitudes related to ei. ry 
requirement of jobs in 14 occupational 
clusters; good reading skills required; 8ih 
grade r^adj^ig level. 



Measures vocational interests related to 
Holland's occupational type ihccTry; requires 
6ih grade reding level. 



Allows individual lo identify his/her level of 
interest in a vaiety of work related activities 
and cnvinrnmenis. Written at grade 3.5 
rcadirg level. Can be administered to non- 
readm using the audiovisual formal. 



V KfK^A 1 HJlK ALi ASaiLSMYll!/!-*! 1 /II, V ALUA 1 lUrt 1 t,i> I & 
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NAME 


TYPE 


GiTOf al Apcitude Test Baiicry (GATB) 


Aptitude 


Nonreading Aptitude Test Ballcry(NATB 




non-reading councerpait) 




VocalioTwl Research Imtituie 




2 100 Arch Street 




PhiUdclfrfiia, PA 19103 




Licensed to adminisier: 




Dqmtinent of Jobs and Training 




390 N. Robert Street 




St. Paul. MN 55101 




McCarron Dail Work Fvaluatum System 


AplitUile 


P,0. Box 4f>62K 




Dallas, TX 75245 




{214) 247.5<^45 




Micro Compmer Evaluation and Sacenmg 


Vocational 


A^!«eiw5nicm (MESA) 


interest and 


Valpar International Corporation 


skills 


P.O. Box 5767 


screening 


Tiicsiin, A/ 85703 5767 




Pictorial Invcnuiry of Careers (Pl(^) 


Intcfcst 


Talent Asscssmcnu 1th*. 




P.O. Box 5087 




Jaiks4mviik\ FL 32747 









METHOD 



Multiple choice and 
hands^n, individual 
or grtnip 



Individual, pencil and 
paper as well as 
hands on 



Individually or grcnip 
administered, using a 
microcomputer and 
work samples 



Individual <it group, 
pictorial forma: 



AGE/POPULATION 



Gr»le 9 and above. 



Youth and adults 
with learning 
disabilities, mental 
retarilation mental 
iHness 



Jr. high and aK)ve 



PURPOSE 



Measures nine aptitude areas: 
general learning 
verbal skills 
numerical skills 
form perception 
clerical perception 
moti^r ctH^rdination 
finger dexterity 
manual dexterity 
Re^^uircs 6ih grade reading level. 



Measures: 

• verbal cognitive skills 
sensory and motor skills 
emotional stability 

Integrating coping skills through the use of: 

• psychological test 

• behavKn* reading scale 
manual dexterity lest 



Measures: 

physical capabilities 

mobility skills 
• vtx aiional uiitTcsLs awareness 



Assessment of interest related to 17 
occupaf i<inal ciMSters, and 1 1 catcgiTries of 
work environments. No reading skiUls 
requireil. 
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VOCATIONAL ASSESSMENT/EVALUATION TESTS 



NAME 


TYPE 


METHOD 


AGE/POPULATION 


PURPOSE 


Singer Vocational Evaluation System ( VES) 
New Concept Corporation 

AOIJZ PI - l/iVlSlOn ^ITEI^i 

Moms. IL 60450 


Aptitude, 
interest and 
work tolerance 


Hands-on, individu* 
ally administered, an 
audiovisual machine 
is used to present 
programmt^ 
instructions 


17-30 years old special needs population 


Assesses vocational aptitude, interests and 
work tolerance in 24 work sample stations, 
which rcprcscTU the most common pbs 
found in the Dictionary of Occupational 
Titles 


Talent Assessment Program (TAP) 
P.t). Box 5087 

Jacksonville Fl '?2247'5087 


Functional 
vocational 

<lLrillLlviC 


Individual or small 
group. HaiKis-on, no 
wTiung or Tcaomg 
required. 


8th grade and over 


Assessment of: 

• dexterity (visual and Uctiie) 

• discnmmation 

• memory related to )<ib demands \n 
technical, industrial and service 
fwupaiions. 


V ALrAK ConipafieTit Work b ample Nysiem 
VALPAR International Corporation 
P.O. Box 5767 
Tucson, AZ 85703-5767 


Vocatwnai 
aixi functional 
skills 


Hands-on 


Jr high and above 


Work samples are used to assess a range ot 
general work characteristics. 


Wide Range Inieresi-Opinion Test (WRIOT) 
Jasiak Associates 
1526 Gilfnn Avenue 
Wilmington. DE 19806 


Vocational 
intcr«i and 
attitude 


Grades K - 1 2 and 
adulb; 


Individual or group, piclonal formal 


Assessment of interest and attitudes related 
to 18 occupational interest clusters and 8 
altitude clusters. 


o 

ir 
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Bender Visual Motor Gestait Test (B V MOT) 

Blind Learning Aptitude Test (BLAT) 

BoehmTest of Basic Concepts-Revised (BTBC-R) 
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Speech/Language 10 
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Academic Achievement 19 
Acafcmic Achievement 19 
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Canner's Teacher Rating Scale - Reviscxl 
Career Ability Placement Survey (CAPS) 
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Young Children 25 

Speech/Language 10 
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Personality 22 

Young Children 25 
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Young Children 25 
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Vocational 3! 

Young Children 25 
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Young Children 25 

Young Children 25 

Young Children 25 

Pea;cptual Motor 12 

Young Children 25 

Personality 22 

Personality 22 

Mathematics 17 

Readmg 16 

Personality 21 
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Reading 


16 




Young Children 


26 


Enriv School Peixon^lilv On^^kmn^irp 


Pcrsonaliiy 


21 


&it£3lion fof Mulli-hsfKiirAmvft InfnnK A^^««:Trtpn} 


Youop Cliddrcn 


26 








EnvifOtifncnt^ I jui^iuii?^ Inv^ninrv fP\ }\ 


Young Oiildrcn 


26 


EnvirDnmcni^ Pn*-l jinj^iimyr R:iii£>rv ^^FPR^ 


Young Children 


26 


ExorcssiYC One-Word PirmiY* Vf^^ihnliirv Tf»vt 


SpccchA^guagc 


10 


(EOWPVT) 






Young Children 


26 


Xr><H%'0 lvll^.XJ MIIMV' i^VMUllIK 1 v043 


Aca(temic Achicvcmcni 


19 


Gai£S-McKilioivHrMTm/il7 Rpiulina DiQirnrKiir* TVwftt 


Reading 


16 


General Aptitude Test Banciy (G ATB) 


Vocational 


33 


Gesell DevdoTKncniiil Schi*fliil<*« 


Young CTiildrcn 


26 


Gilmorc CVal Rc^in? Tcki 


Reading 


16 


Goldman-Fri^iop T£*^t of Arfinil^iinn /HPTA^ 


Speech/Language 


10 




Young Children 


26 


GriOfk*riOji^h-Harn« P^mu/incv T#*«i /rs 


Iniclligencc 


7 


ftf*5iv Oral Rf»;iHtnct T^ci Dr»vi4^/»rl /rzr^DT^ 


Reading 


16 


Hawmi Pjirlv I oiimma Prf>fil<* WF! P\ 


Young Children 


26 


HofTW Oh!W*rv^ll inn f^V \4p'*viir/»fnr»nl in ihi^ 

« i\'HIV V^Lf^Vi ▼<*lJ%,/f» Ivtt^UI Wl'ldil lii Lflv. 


Young Children 


26 


Fnvirnnmpnl /^HflK.iT^'i 






Persomilily 


21 


IndlWIl Preschool rit^volonmrnl'il Avii:i'»<:«m^*nf 


Young Children 


26 


(IPDAS) 




Infant ImcUi^cncc Scjik* ((*;uii*lh 


Young Children 


27 


Infcncd Self CoiKCfH Invcniory 


Personality 


22 


Iowa Tcsis of Basic Skills 


Acaiknuc Achievement 


\') 


Jcsficss Hchiivior Check lisl 


Personality 


27 


Kniifjnail Assc\sliit*ni U:Uh»rv ffirf'hil<lr4^n f^K-AUC*^ 


IntelhgefKe, 


1 




Diagnostic Systems 


1> 




Young Cliildren 


27 


[Cllitfllilifl {"A PiliMTil iiiri'il Ar*f»ii"» vpmi^ni 


Acaifcmic AchievenKnt 


19 


Key Malh Revised - A Diagnoslic inventory o{ 


Mathematics 


17 


LssenUaJ Malheinalies 






KcH)ni/ Child iX^vclopincnial Program 


Young Children 


27 


Kudcf Persofial Piefcrcnee Record 


Personality 


21 



1 esi 


C alfgory 


Page 


Language Sample Analysis 


Speech/Language 


10 


Language Sampling, Analysis and Training 


Young Children 


27 


'.earning Accomplishmeni Profile - Revi,s<xl (LAP-R) 


Young Cliildren 


27 


Ixaming Accomplishmeni Profile for Infanus - 


Young Children 


27 


Revised (Early LAP) 




LvCiicr iniemaucMiai renwrnance ocaie 


Young Children 


27 


Arthur Adaptation of Lciicr 


Inurlligence 


7 


McLam>n-uaiI Work Eva]uatu>n System 


V(x:ati(xial 


33 


McCanny Scales of Chiklrcn s Abihues (MSt A) 


intelligence 


7 




Young Cliildren 


27 


Mira)-Compuler Evaluauon and Screening 


Vocational 


33 


Assessment (MliiA) 






Milani-Comparetii Developmental Scale 


Young Children 


27 


rviuier Assessment lor rTescfiooicr^ (MAr) 


Young Children 


27 


Minneapolis Preschool Screening Instrument (MPSl) 


Young Qiildren 


27 


Minnesota Cnild Development Inventory (MCDI) 


Young Children 


28 


iviinnesoia iniani i/rveiopmcnt inventory (MIDI) 


Young Cnildren 


28 


Minnesota Multiphasic Personality Inventory (MMPl) 


Personaljly 


21 


Mo<x>r Dcvclofwnent Checklist 


Young Children 


28 


Motor-rree Visual Perception Test (MVr^) 


Penrepiual MiHor 


11 




Young Children 


28 


Nebraska Test of Learning Aptitude (NTLA) 


Iniellig'rncc 


8 


Nonreading Aptitude lest Battery (NA I B) 


Vocaii<inal 


33 


mirmauve Auapuvc iJcnavior i necRiisl (INAI5V ) 


Adai)Uvc liehavior 


13 




Yi>ung Cliildren 


28 


rcaoooy inuivsouiii Acnievenicnt Jesl-Kev. (r lA 1 -R) 


Acadi'mic Achievement 20 


1 caixxiy rjciurc ViKanuiary i est - Ki viscu (i rV i -R) 


S|xvchA^iguage 


10 




Young Cliildren 


28 


1 erst)nanly Inventory for Children (PIC) 


PcrsiWility 


21 




Young Children 


28 


t nonoiogita iTixcss Analysis (r rA) 


Sfvecti/l^ngiKige 


10 


rnoto Anicuiation lest (r At) 


Young Children 


28 


ric tonal Inventory ol Careers (PIC ) 


Vixatuinal 


33 


r i\.u)fi4il iCMOl iniClilgCnCi .^r 1 J ; 


Inielhgence 


8 




Young Children 


28 


Picrs-Uarris Children's Sell Concept Scale 


Personally 


22 


Portage Ouide to E;irly EulucaUon - Revised 


Young Children 


28 
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Receptive-Expressive Emcrgem Language Scale (REEL) 
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(SOMPA) 
Talent Assessment ftt)gram (TAP) 
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Young Children 
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Young Children 


30 
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li 
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11 
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Test of Mathematical Abilities (l OMA) 


Mathematics 


17 


Test of Visual-Motor Skills (TVMS) 


Perceptual Mtnor 


12 


Test of Writicn language (TOWL) 


Written Hxp./Spelling 


18 


Test of Writif n Spelling, 2 (TWS-2) 


Written nxp7Spelting 


18 


Tests of Visi'aUPerccptual Skills (non maor) (TVPS) 


Perceptual Motix 


12 


■ITk-maiic AppercejHion Test 


Perst)nality 


21 


Token Test for Children 


Spccch/I^guage 


M 


Uniform Pcrfomiance Assessment System (UPAS) 


Young Children 


30 


VALPAR Component Work Sample Sysiem 


Vixationa! 


34 


Verbal Language Development Scale (VLDS) 


Young CThildren 


30 


VifK'land AdaiHivc Behavior Scale (VABS) 


Adapuvc BehavK>r 


J4 




Persc^nality 


2! 




Y(Hing Children 


30 


VivabuUiry Comprehensitm Scale 


Young Children 


M) 


Vulpc Assessment Battery (VAB) 


Young (Tiildren 


30 


Walker Pr()blem Identi(icatK)n Checklist 


Personality 


22 


Wcchslcr Presch(X)l & Prim:u7 ^^^'^^^ Intelligence 


Inielligence 


9 


(WPPSl) 


Young Children 


30 


Vcchsler Inielligcnce Scale lor Children Revised 


Intclligenc* 


9 


(Wise R) 






Wechsler Adult Intelligence Scale-Revised (WAIS-R) 


Inielligence 


9 


Wid^' Range Achievement Test - Revisi'd (WRAT-K) 


Acatk n^ic Achievcmcm 


20 


Wide Range Iniercst-Opimon lesi (WRIOF) 


VixatiiUial 


34 


WiHxkock Rcad'ng Mastery rests-Revised <WRM rR) 


Reeling 


16 


Wo(xkock-Johnson Psycho Educational B;mery 


Diagnostic Systems 


15 


(Rev!secJ)(WJPFB-R) 


Young Children 


30 


Wt)rd Test 


SpcechA-mguage 


11 
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PACER 



PACER Center, Inc. (Parail Advoca:y Coalition for Educatiwal Rights) is a training 
and infOTmaiion center fw parents of children with disabilities. As a ccalition of 
MimeKrta disability organiz^ions, it was fouiKtod on the concept of Parents Helping 
Parents. PACER strives to improve ami expand opporiunilies thai enhance the 
quality of life for children and young adults with disabilities and their families, 

PACER projects include: 

• wclcshops and piograms on many topics related to children and young 
adults with disal»lities: 

• early childhood intervention 

• cducatk>nal surrogate panniting 

• transiticHi servk^es 

• $upp(xted employment 

• cnxHionaVbchavioiBl disorders (E/BD) 

• health/medical services 

• uiKJcrrq)rc»ntcd parents 

• COUNT ME IN disability awareness puppet programs for schwl and 
community groups 

• LET'S PREVENT ABUSE puppet program for schools and in-service 
training for professionals 

• Computer Resotffce Center for children and young adults with disabilities 

• individual assistance to parents by telephone or in person 

• technical assistant e services to parent training programs in other stales 

• information to parents through newsletters, booklets, extensive wriiien 
materials, videotapes and other resources 
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PACER CentCT celebrated its lOlh anniversary in 1988. Staffed primarily by parents 
of children with disabilities, or by persons with disabilities themselves, it is funded 
through grants fiDm the Division of Personnel Preparation, U,S. Department of 
Education, various foundaiicms, cmporations, individuals and other sources. PACER 
is a nonprofit, tax-exempt wganization, and contributions to it are tax -deductible. 

Current members of the PACER coalition are: 

Alliance for the Mentally 111 of Minnesota, Inc. 
Association for Retarded Citizens Minnesota 
Epilepsy Fouixiation of Minnc^Ha 
Mental Health Associatim of Minnesota 
Metn^xilitan AssociaticMi fen the Hearing Impaired 
MINCEP Epilepsy Care RA. 

Mirdies<Ma Associati<Ki forChildrwi and Adults with Learning Disabilities 

Minnesota CoaliticHi (m Handicap Issues 

MinnescHa Foundation (or Better Hearing and Speech 

Minne^Ka Head Injury Association 

MinncOTta Speech-Language-Hcaring Association 

Minnesota State Council on DisalMlity 

Mus^ liar Dystrophy Association 

Natiofial Federation of ♦he Blind of Minnesota, Inc. 

Spina Bifida Association of Minnesota 

Twin Cities Down Syndrome Association 

Twin Cities Society for Oiildren and Adults with Auusm 

United Cerebral Palsy of Minnesota, Inc, 
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